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INTRODUCTION 
INTRODUCTION 
1. Am All-Round Challen~e . 
A certain cartoonist recently gave his answer to 
the ever present question, "Who is to vlame for the present 
crime ·situation?" His answer, however, may not be highly 
illuminat~ng and satisfactory to the theorist who see s 
crime solely in the terms of his own remedy. This pen and 
ink artist portrayed a great truth, when he drew a large 
circle in which he placed six persons representating six 
agencies of correction. Each one was pointing to the one 
next to him: the fond parent to the policeman, the officer 
of the law to the judge, the justice looked and point ed con-
demingly at his juryman, the representative of the twelve 
accused the lawyer, the attorney with the wisdom of the ages 
sought refuge behind the coat-tails of the minister, who 
in turn finished out the circle with a reproachful gesture 
towards the one who always pays, the parent. The cartoonist 
is right: each is to blame - the responsibility rests not 
upon any one but upon all. If one were to choose the two 
upon whom the heaviest burden should rest, the lot would 
probably fall, first, to the parent representating the home; 
and, seoond~y, to the o~ergyman as the spokesman for the 
church. 
2. Scope of Thi s The sis. 
Recognizing that political, economic, social and 
hereditary factors are among those involved in a study of 
6ha.racter Training in its relation to Juvenile Delinquency 
(7) 
-and that a cemprehensive d•scussion and analysis of them all 
is possible, it is the purpose of this thesis to include in 
ita scope the following points which have to do primarily 
with the social factor. 
1. Tp present from actual surveys certain tendencies 
in the past and present, regarding Juvenile Crime. 
2. To show that .nQ• one agency in the social environ-
ment is solely responsible for delinquency, but that 
the State, the School, the Home, and the Church are 
all important accessories before the fact. 
3. To relate two new experiments in the_ field of Char-
acter development: one a formative plan and the other 
a formative program now being tried in the public 
schools, and to show how both are inadequate to solve 
the problem a.t hand. 
4. Tp point out how the Week-Day Schools of Feligious 
Education, fostered by the Church and the Home, are 
n9w, and will increasingly be, the finest agencies for 
building Anti-Criminal Character. By taking for their 
goal Christian character, rather than high scholarship, 
there will be pre4uced a generation of men and women 
who will habitually know how to choose, not the better, 
but the beat, and thus live Christian lives. 
3. Christian Citizenship a Basic El ement i n al l National Life . 
8 
The wealth of a nation, the greatness of its material 
. 
~evelopment, cannot insure the preservation and gradual growth 
of high principles and ideals, of integrity and citizenship. 
Indeed that may be factors in their demorAlization and disin-
tegration. The history of this world is full of instances of 
the rise and fall of civilizations whose development has reach-
ed as high a state as ours, in comparison with the world at 
that time. 
There are physical evidences all over the great 
south-west of these United States, indicating the rise and 
9 
ruin of peoples antedating history and defying the search of 
historians. They were people~ who, apparently, had reached 
remarkable material prosperity and growth. Perhaps, the ruin 
of these prehistoric nations was the result of some great 
catastrophe of nature's, or, perhaps, it was caused by the 
breaking down of great moral laws of the universe. lhere are 
just as important moral iaws of this universe as there are 
physical ones, and man today is beginning to recognize the in-
fallibility of the moral law. It is, therefore, quite appar-
ent that the future of this nation, barr,ng calamities of nature 
over which man has no control, does not depend upon i ; s wealth, 
but upon the quality of its citizenship the yoath of today 
and .of tomorrow. As they will be so will be the world. 
• 
• 
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called conversion, vve learn the no rm for t h is 
myst ic al exper i ence aJJ.d apply t he standards s o 
learned to t he e xperience of Paul. Most of t h e 
records of a sudden and drarnati c spiritual awakening 
can be analyzed i n to t hree psycholo ft ical stages: -
( 1) t he pr.'e-:<:risi s period of u nrest and d is s at isfe.ction, 
(2) the c ris is or t he focal point of the climax and 
(3) the post-crisis period of peace and joy. Almost 
every religious p s ycholo gist gives these three 
traditional divisi ons, so that it ha s beco me a 
psycho logical classic and needs no further e xplanation. 
William James and Eve lyn Underhill have 
attempted to describe the inner lives of those 
claiming a great re ligi ous experience. Pratt, Ho cking , 
Stricldand (and Bri ght man ) mGlce a study of the inner 
personal experiences, as activities of purposive 
selves moving toward the norm of self-realizati 'Jn 
(mentioned often by Coe). 
The general belief is that conversio n is a 
reo rganization of t he self-hood but t hi s re li gious 
experience is described in various ways . Selbie, 
the En glish psych olo gist holds that , " in the 
broader sense of the word, then, convers i on may be 
described as t he pro cess by which a self , hitherto 
d ivided and unhappy, become s unified ~nd satisfied 
I 
......  
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und r:; r the impulse of religious ideas and motives . 11 ~~ 
Starbuck the auestiona ire pioneer defines the process 
in the fol l owing manner : "Conversi on is suddenly 
forsakin g the lower for the higher self. In terms of 
neural basis of consci ousness , it is an inhabition 
of the lower channels o f nervous discharge thr ough the 
est ablishment of h i gher connecti ons and the identification 
of the ego v1ith the new· activities . In theolo gical 
terminology it is Christ coming into the he a rt and 
the old life being blotted out--the human life 
swallowed up in the life of God. n~H£- William James 
adds," To be co :z1verted, to be re generated, to receive 
grace, to experience religion, to gain as surance, 
are so many phrases wh ich cl. enote the processes, 
gradual or sudden b y whic h a self hitherto divided 
and consciously wrong, i nferior and unhapp y;becomes 
unified and consciously right , superior a nd happy, 
in consequences of its firmer hold upon religious 
~!...'!.."'~ 
realities . 11 """ The ch ief characte r istic of a converted 
per so n is a unified self!hood with a defin ite direction 
und e r the guidance of a group o f consistent and 
harmonious purposes or ideals. 
The duty of a psycho logical a.na.lysi s is to 
tell row tJhis change tal~es place and to enumerate 
the processes and elements involved. It is oul" 
.;:- 11 The Psychology of Religion , 11 pg. 187 • 
.;:--;:-"The Psychology of Religion , 11 pg. 64. 
-lHH~ nvarieties o f Reli g ious Experience," pg. 189. 
• 
• 
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puriXJ se to attempt to u nderstand the mental and 
spiritual processes at work during this changing 
period in the life of Paul , and to ascertain 
whethe r or not h is experie nce can be conside r ed 
under tte norm o f conve rsion, as so defined. 
After Paul ' s experience on t h e road to 
Damascus , he tells it in such a fashion, as 
to call it conversion. But the discovery is soon 
made that there has been something subtl¥ at work 
wi thin his mental processes previous to the 
crisis itself. He was not entirely conscious of 
the i mpending change and for t h at reason it was 
sudden to his mind. The psycholo gi cal category of 
explanation for tllis seeming suddenness is called 
the subconsci ous, the unconscious, or subliminal 
areas. 
The whole self of Paul was · ,torn out of the 
ha bi tu al centers, as he put on the 11 new man . " These 
new cen ters of i nteres t did not c ome out of a clear 
sky . These new attitudes must have come in through 
other . doors t han pure consci ousness·. In fact, 
t here is a "cellar" to the mind, a subconscious 
area in wl: ich some of the brooding may go on 
during the period of incubation before the cataclysmic 
religious awakening . Stricldand calls this the 
~} 
"whole background of the mind . 11 While William 
-1;. "The Psycholo gy of Religious Experience , 11 pg . l41 . 
• 
• 
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James adds," Psychology and religion •••• both admit 
tba t there are forces seemingly outside of the 
consciousnes s of t he ind i v idual that bring redemption 
to his life . Nevert heless, psyc hology defines these 
forces as 'subconscious' and spe ak ing of their 
e ffects as due to •incubation' or'cerebration' 
implie s t hat they do not transcend the ind ividual's 
personality; and here in she diverges from Ghristian 
theology, which insists that they are direct super-
-)i-
natural opera tions of t h e Deity. tt God c en use 
the route of t he subconscious. to speak to Paul 
u n:1er the explic able laws of psychology .This conceptual 
factor cal le d th e subconscious mi ght be used to fill 
the so called une xpla inable gap : n religious expe r i ence. 
'rhis i s a h y pot:.h.-t.ti cal const r uct, a lo gical entity, 
for use as a ps ycholo gic al explanation, just as 
atoms are conceptual f a cto rs in chemistry and ether 
ws.ves in physics . Scientif ic resrearch often works 
with such tools tather than with actual re a lity. 
'rhe lower zone or frin ge of conscio u s ness 
is t he store h ou se of memo r ies, dreams, broken 
bit s of consci ous activity. Thus a record is ~ept 
of all experiences below t h e threshold of actual 
attention and t h ese rec 0rds at ti mes are swiftly 
sumrred up in one f ocal point of attention or 
consciousness, welling up into t he conscious areas 
* "Varieties of Relig ious Experience," pg. 211. 
• 
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in answer to some problem that has been a cause 
for prolonged meditation and brooding. In this 
almost uncanny manner the reli g ious problem of 
P8111 was answered once and for all when he "saw" 
Christ as the epitome of salvation. 
The crisis had consequences far greater than 
the immediate antecedents would verify, so we use 
the subconscious as a hypothetical factor of explanation. 
Paul had been prepared for this moment. The convor·sion 
as a religious experience came as a synthesis of 
conscious struggle mingled with unconscious pre paration. 
It is these elements of unconscious preparation that 
we must trace i n the li f e history of the man. 
With only the light of exegetical study, 
we cannot give a bonafide psychological analysis of 
the mental life of Paul, so we make probable con-
jectures as to l rl. s mental,psychical and spiritual 
activities. But we ho pe t hat our solution is theoretical-
ly possible and the most probable in-:,:the li ght of 
prese .i lt day psychology of religion. V!.ib:'Ul.ese tools 
we proceeed to a study of t he man. 
18 
2. Unprecedented i ncrease in Insurance Premiums. 
The latest report of the New York ltate Insurance 
Commission contains some valuable data concerning theft insur-
ance over a period of years. In the year 1914, the premiums 
paid on burglary ~nsurance were $ 1,377,000- a rather small 
sum. Just a decade later, in 1924, the premiums had risen to 
the unbelievable sum of $ 26,513,000. Theft insurance prem-
iums would not have taken such a decided jump if the property 
loss had not likewise made a decided jump. In 1914, only a 
little more than a half million dollars, $508,000 to be exact, 
was the loss; and, ten years later, it has increased to (1) $ 11,812,000. 
The facts and figures from the State of Indiana, 
from The National Surety Company and from the New York Insur-
ance Corr~ission all lead to the same conclusion; namely, major 
crimes are now being committed more than ever by the youth of 
the land, and that homocides and thefts are on the increase. 
Countless other examples could be cited. They would not 
however help t o sol ve the problem, b~t simply show that it i s 
here and that it needs solving. 
(1) Report of the New York State Insurance Commission, Sept.l925 
CHAPTER II 
AGENCIES OF RESPONSIBILITY 
. CHAPTER II 
AGENCIES OF RESPONSIBILITY. 
A. The St ate and its lack of law enforcement . 
The majority of people think that crime is largely 
a concern of the courts. In reality, the courts have only a por-
tion of the responsibility. The detection of crime depends upon 
the Police. The prosecution of crime depends upon an elected 
district attorney, trying cases before a jury, with the selection 
of which courts themselves have little or nothing to do. This 
rests entirelj on the method of empanelment. The punishment of 
crime after the sentence has once been pronounced, involves mod-
ern ideas of probation, parole, commutation of sentence, and in 
the present day includes mental examinations of criminals. 
No civilization can endure without respect for 
law. Present laws must be enforced with no favorites e scaping 
through pull. Without law there can be no nation with the name. 
Bbedience to law is one of the first requisites for national se-
curity and progress. 
Judge Webster Thayer, of the Massachusetts Super-
ior Court, best known ~s ; the presiding justice in the now famoue 
Sacco-Vanzetti cases, says this regarding the responsibility of 
the S&&te for law enforcement;-
It is the unflinching duty of those who re-
present our government in these hours of tremendous peril 
to see to it that ·,::our people eJljoj to their fullest ex-
tent these constitutional rights, and any government that 
will not exhaust its last resource to this end is not 
worthy to survive. 
(20) 
21 
The grand total cf lavvs and ordinances in effect in 
the United States exceeds 2,000,000. Such a figure has a great 
deal of meaning when one notes that a New York policema n , if he 
is to perform his duties needs to know approximately sixteen 
thousand statutes of New York City, of New York State, and of 
the United States. The impossibility of this is easily seen. 
Governor Fuller of Massachusetts, with his usual keen 
insight, an an address on the subject of "Crime and its Remedy" 
told a graduating class of young men that:-
The time has come when the law must be clarified 
and simplified. Restrictions and impositions multiply un-
til no living man possesses the mentality to· carry even a 
small fraction of our laws in his memory ••••• It is not by 
law that we are going to make people good, but rathe r by 
t he quickening of t he public and the individual conscience 
••• • ••••••• We are losing sight of those fundamentals, 
those elements in our Christian Faith which were as a guide 
and compass to G~ge washington, Abraham Lincoln and many (l) 
other men who have rendered valuable service to our country. 
Candidly admitting after a six months careful study 
that 90% of the major criminals are not apprehended and 75% of 
those caught escape punishment, a committee from the National 
Crime Commission has issued a report :setting forth recommendations 
for putting criminals in jail and keeping them there. 
Herbert s. Hadley, Chancellor of washington University, 
St. Louis, and chairman of this commission which has been in-
vestigating the weak spots , tn criminal law, makes this inter-
esting statement &n an introduction to the report:-
(1) 
New laws are not needed so much as the making of 
present laws so flawless that the trial o! the criminal 
will become less a game of skill, cunning, and endurance 
Governor Alvin T. Fuller in a Tufts College Commencement 
Address. June 16. 1926. 
between opposing lawyers, and more a judicial investi-
gation under trained and impartial leadership of a judge 
who will ascertain the truth. (1) 
In other words, this distinguished jurist is asking 
for not more law but character, not lawyers who can find all 
the possible loopholes, but men with an individual and a pub-
22 
lic conscience who can interpret the law and pass sentence after 
ascertaining the truth. Dr. Hadley wants men who cant;t be bribed. 
and whose honor and moral integrity is above rep~oach. 
It is quite possible that human conduct has been over-
regulated by enacting laws and keeping them on the books long 
after thay have been outdated. Some of these laws prohibit 
every conceivable form of human behavior. Laws as a rule are 
hastily read, poorly digested, and very often ~isinterpreted 
even by the judiciary who are supposed to know. But back of all 
these basia laws which are essentail for the twentieth century 
type of life, there is needed a type of men whose moral charact-
er is unquestionable and who will apply their knowledge of right 
and wrong without fear of public opinion to the oases at hand. 
B. The Public School and its failure to di rectly teach Religion . 
The State can not exist without religion but it recos-
nizes that there is no way, and it has no right, to compel the 
people within its confines to accept any one religiont ~o r doc-
trine. Therefore, in its schools it iosters no specially de-
fined and systematic religious instruction. The schools of 
this country could not have reached their high level of effi-
ciency if they had been encumbered with the cultivation of the 
(1) 
National Crime Commission Report, Washington, D.c. July 14, 
lQ~~ 
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religious life of its citizens through a program of specific 
instruction. The public schools have not been irreligious and 
godless. They simply discovered that they could not teach re-
ligion as a subject so as to spiritualize the lives of boys and 
girls in as an effective manner as could the Church. Thus the 
divorce of ~eligion from the schools as a subject to b~ taught. 
Indirectly the public schools do teach religion, for 
religion is part and parcel of our whole program of civilization. 
Prinicpal Jacks helps us to realize this indirect and yet im-
pottant contribution of the schools in the story he tells of 
tae parent and the headmaster of one of London's geeat schools. 
A great headmaster was once asked; " Where 
in your time table do you teach religion?' We teach it all 
day long. We teach it in arithmetic, by accuracy. We 
teach it in language, by learning to say what we mean -
yea, yea and nay, nay. We teach it in history, b~ human-
ity. We teach it in geography, by breadth of mind. We 
teach it in handicraft, b~t~oroughness. We teach it in 
astronomy, by reverence. ~We teach it in the playground 
by fair play. We teach it by kindness to animals; by 
courtesy to servants, by good manners to one another, and 
by truthfulness in all things. What we have of it we grow 
ourselves." (1) 
Continuing with this idea of indirect teaching of 
religion in the public schools, a group of men and women of the 
Department of Superintendents attending the National Education 
(2) 
Association in Washington. expressed themselves in no uncer-
tain terms as to elements on public school educajion which should 
be taught that would indirectly inculcate religous ideals in the 
minds and lives of the pupils. 
David Starr Jordan, of Lelan~Stanford Junior Univ-
ersity, says, "Teach moral education. It can be most success-
(l) Boston Herald, June 14, 1926 
(2) Askwith, Herbert, New York Times, February 2 5, 1928 
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fully taught by showing the child how righteousness looks when 
it is lived." 
payson Smith, Commissioner of Education in Massachu-
setts, points out that:-
The American schools should give that instruct-
ion both in content and method, which will lead our youth 
into a desire to know more of truth and into a power to 
interpret, through application, principle and truth into 
right thinking and social relationships. 
As this thesis will show, the public schools are try-
ing experiments in teaching character education especially in 
cities where catholicism is strong. This, however, is not en-
ough. It is becomi~g i ncreasingly clear that secular education 
wven with a little character education along wit~ it, as it 
necessarily has to be taught in the public schools, is abso-
lutely no guarantee againat moral deli~que~ey. 
c. The Home and i t s Failure t o properly trai n i t s Children . 
The Home is the cornerstone of the nation and the 
control of the nation's youth from this source is pre-
ferable to the attempt to increase govermental re-
sponsibility for the rearing of children. Too many 
parents are neglecting the real well-being of their 
offspring, shifting the responsibility for their actions, 
and turning over supervision of their discipline and 
conduct to the juvenile cou~ts. Many of our outcasts 
and criminals come from the aanks of those who lost and 
are losing today, the advantages of normal parental con-
trol. They are being denied now, i n thousands of homes #. 
the necessary benefits of parental love and direction. {1 ) 
Our chief Magistrate in his usual forceful and direct 
manner, speaks a gre&t truth when he s'ys that the home is neg-
lecting its duty and is failing to train its children . Here 
(1) President Calvin Coolidge in an address before the 42nd. 
International Y.M.C.A., Washington, D.C. 
Octobe r 24, 1925 
25 
is, without a aoubt, the greatest weakness in our present civ-
ilization and the greatest cause for the present Juvenile De-
linquency in the United states. 
Approsimate l y ?O% of the wayward boys and girls are 
the offspring of damaged h-mes- homes where. divorce or separ-
ation has destroyed parental authority and removed the atmosphere (1) 
in which right character may be developed. 
The suppression of crime as manifested in juvenile 
delinquency must start with the proper care of the child. A 
better home life which would include a proper environment, a 
kind and sympathetic appreciation of the problema of the child, 
a firm supervision of the building of habits, a training in 
moral and religious education, a definite lending of aid in the 
choosing of companions, and a religious atmosphere in which a 
Personal God ia the recognized Father and Creator of all life, -
would serve to prevent the formation of criminals. 
The child of today is the product of the modern 
home- the product of an environment which men and women of this 
generation have created. The child is discovering a lot of 
things in its teens that its father and mother learned in their 
wwenties and thirties. 
The home is largely to blame for the failures of the 
child. The home aaa got very largely what it has bred, for af-
ter all the home environment has been the greatest factor in the 
making of children. Today is the jazz age, yestanay it was the 
bridge age, and before that the war-work age. 
(1) National Probation Association, Community Treatment of 
oelinqueBts. 
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Returns from a survey just conducted by the napartment 
of the American Home in the aeneral Federation of Women's Clubs, 
covering two million homes, indicate that the efforts of this 
committee in the next few years must be along two distinct lines. 
This conclasion is reached after such a survey, intended to de-
termine how the homes of the country are equipped to carry on the 
worldte greatest business. This survey, mndoubtedlj, the biggest 
and most important bit of cooperative research ever undertaken 
by the women of any nation, shows that there are two problems. 
Firat, the problem of home management and equipment, and, ae cd.Ddly, 
the more subiJe but vastly more important problem of spiritual 
vamues in the home. 
In an address before the state and National Women's 
Clubs, Mrs. ~enry Burnham, the chairman of the Survey Committee 
said:-
The greatest need of the home today is for a 
more simple family life, more books read together~ 
more songs sung together, more prayers prayed together. 
The home is the greatest school on earth because it is · 
there that we learn to live by living •••••• Family 
religion is a matter of daily needs and the finest 
legacy any parent can leave their c~ildren is the 
memory of a home where honor was the rule of life, 
religion the guide, and character the test. (1 ) 
It is in the selection of the outside interests in 
which the child may participate that the home has fallen down. 
Parents who have a knowledge of the best things in life must 
choose those community organizations to which their children are 
to belong, and not let the new made school friends encourage 
their youngsters in affiliating themselves with groups and clubs 
(1 ) Boston Herald, July 7, 1926 
·n I.., • 
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that do not have the highest ideals and mould the b est kind of 
character. The home must tie up1ii ts interests amd the interests 
of the child with the Christian Church; for here is the biggest 
agency for the building and strengthening of character. 
The Church and its failure to inculcate Moral and eeligious 
Ideals and build Christian Character . 
Recently 1 before the 4000 people in Memorial Hall 1 
in Lowell, Massachusetts~ Governor Fuller sounded the keynote 
of an address on betialf of the Christian Church with these words:-
"Church influence in a community makes for the proper conditions 
in the homes, the proper bringing up of children and the proper 
standards of life in general." 
Regular attendance in the Church School during the 
period of chara cter formation would cause the criminal courts 
and jails to close~ for there would be no raw material to work 
on. This is not a mere expressi on from son1e minister from the 
pulpit 1 but it is the expression of belief of a New york city 
judge who for eighteen years has been sitting in a court where 
more than 4 1 000 boys under twenty-one years of age have been 
arr aigned beforer him. Only theee oil this entire gr0up were 
members of a Sunday School at the time of the carrying out of 
(l) 
their crime. 
The importance of these figures cannot be overestim-
ated. They can be substantially backed up wi th figures showing 
the "Spiritual Illite racy of Ame rica." There are according to 
(l ) Fawcett, Lewis L., Literary Eigest, January 31, 1926 
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a survey made from all available Protestant, Catholic and Jewish 
atatistics:-
27,000,000 American children and youth 
nominally Protestant, under tsenty-five years of age who 
are not enrolled in any Sunday School or Cradle Boll de-
partment and who receive no systematic religious in-
struction ••••••••• There are in the United States 
8,676,000 Catholic children and youth under twenty-five : 
years of age. Of this number 1,870,000 are in religious 
schools and 6,806,000 are not in religious schools •••• 
•• • • There are in the United Sta.tes 1 1 1 630,000 Jewish 
children and youth under twenty-five years of age. Of 
this number 87,000 are in religous schools and 1,543,000 
are not in relig~ous schools ••••••••••••••• 
There are in the United states 42,891,850 
Protestant and nominally Protestant youth under twenty-
five years of age. Of this number 14,361,900 are re-
ported enrolled in Sunday Schools or Protestaht Paroch-
ial week-day religious schools •.••••• 27,275,110 are 
not enrolled in any religious school. \l) 
These figures5how without any doubt the possibility 
in the state~ent that Juvenile Court Justice, Lewis L. Fawcett 
of Brooklyn, New Yort, made when he s&id that only three out of 
four thousand youths who came wthin his court were members of 
any Sunday School. When seven out of every ten clildren and 
youth of this country under twenty-five years of age are not in 
touch with any program of the church is it any wonder that men 
and women, leade8s in the field of juvenile delinquency pre-
vention, are pointing their finger at the Church and saying, 
"Yo~ are to vlame.• 
E. PLACING THE BLAME where it belongs. 
One cannot honestly say that all the blame for 
juvenile delinquency rests upon the State for its failure to 
enforce laws~ or to add hew ones. Anyone who thinks that the 
present crime situation can be cured by passing a few atatutes, . 
(1) Athearn, Walter s., Character Building in a Democracy., pp 24_26 
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is merely yitlding to the common American fallacy, that statut~s 
are self-executing. This is well illustrated by the present fail-
ure to enforce the 18th Amendment to the Constitution. "Shut up 
the criminal", is heard from all sides, "that will solve the crime 
problem. Give them ten, fifteen, twenty, or even thirty years in 
jail." But will it? Where will society be at the end of the twen-
ty or thirty years? Right at the place where it started. The pan-
acea will only mean filling up the prisons and building new ones. 
The people with the explosi~e expressions, who say that all we 
have got to do is just put these criminals in jail, are thinking 
in terms of ~ today and not tomorrow, they are thinking only on the 
surface and not into the deptas of the problem. 
As a matter of fact, crime will be with us, even if the 
present pending bills for enforcing laws and for prison reforms 
are passed, and any commission appointed to review the present laws 
will not be able to recommend permanent relief of the r ight sort. 
One might as well gird himself for a continual combat; for, as 
long as leaders think in terms of law and order alone as an anti-
dote for crime, just so long will it be on the increase and not 
om the decrease. 
Nor can one place all the blame on the public school for 
its failure to directly teach religion. It is doing an important 
piece of work and indirectly teaching law and order, citizenship 
and the higher values of life. The mere formality of reading the 
Bible, each morning, in the schoolroom, without comment, maj be 
of some value, but beyond that, towards any systematic r eligious 
instruction, the schools cannot and should not go. 
The home must acknowledge its partial failure to in -
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still in its youth )hose principles which make for Christian cit-
izenship. It must say along with the State~ the School~ and the 
Church~ that it is delinquent. The child has not been trained 
in morality in the home. He has not been taught to control his 
will. _The question is ever befpre us - when will the adult com-
munity awaken to these truths~ and set itself seriously to the 
task of training the young~ by precept and example~ to become 
useful Christiam citizens? 
In acknowledging this very adult responsibility ~ Jane 
Addams, of the far-famed Hull House~ Chicago~ declares: 
We must furnish the child with something 
to live by, that is to say~ we have got to make some 
sort of moral equivalent for crime •••• Today neither 
religion~ mor family life, seems able to make a fundamental 
appeal to the young. We need to find individuals~ 
leaders who can lead the child and youth to those 
essential goals pf life which are his chief need and 
have in themselves permanency. (1) 
The Protestant Church, too, cannot shake off its 
shackles~ until it has very definitely formulated and carried 
out a program of moral and religious education that will reach 
90% of its 27,000~000 children and youth under twenty-five years 
of age. While the nation is trying to check the crime waves 
of the "twenties"~ the material for the crime wave of the "thir-
ties• is now in the making in children, six to twelve, who are 
now entirely out of the reach of Christian homes and Christian 
Church influences. This process cannot be halted by the far-
off picture of the gallows or the prison. Today society allows 
boys and girls to run wild in the impressionable years of child-
hood and youth, without giving them knowled~ of right and wrong; 
(1 ) Jane Addams, The Child, the Clinic and the Court. 
and then when they are trapped by acts of delinquency or crime, 
leaders blame the boys and girls, and not themselves for being 
the menace to society. 
Instead of reformation, there must be formation to 
make reformation unnecessary. This is the task of the social 
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and religious engineers and educators. They must, henceforth; 
take first place on the staff of any and all crime commissions. 
Society should not sit idly by and wait for a young man to com-
mit crime, and then go to the great expense of apprehending him, 
trying him, convicting, and maintaining him in prison, work house, 
reformatory, and the like, for a number of years. The whole 
question should be approached from the other angle and formative 
methods to prevent a desire to do the deed, be used, rather than 
reformative methods after the deed has been done. Granted that 
the prosecution of criminals is necessary for the safety of socie-
ty, if an equal amount of money, estimate4 at $ 10,000,000,000, 
as is expended each year now, should be used in real preventa-
tive measures, there would no longer be an increase each year; 
but a decrease, until there was being spent for prevention five 
times as much as ::· for prosecution. Realizing that in the past 
few years, as numerous authorities intimate, the average age of 
the lawbreakers has come down to nineteen, twenty, and twenty-
one, in the most serious types of crime, the efforts to prevent 
urime must be directed towards the moral and religious i mprove-
ment of these youths. Society needs to build up a generation of 
boys and girls who will know how to act right by thinking rightly; 
and thus, they will live right. If this cannot be our goal, the 
problem of crime will only increase and become a greater menace 
to society. Education 1 h f n t e uture must be more moral and 
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religious, but not any less intellectual. Moral and religious 
education is necessary in order to interpret the latter in terms 
of Christian living. The nation, as such, has stressed the 
attainment of facts, but has understressed the applicat i on of 
these facts in our relations with each other. Youth that comes 
to maturity, without a moral foundation for citizenship, threat-
ens the very existence of the State. 
PART II. 
PRESENT DAY EXPERIMENTS 
IN CHARACTER FORMATION. 
CHAPTER III 
"THE STAR COMMONWEALTH" 
CHAPTER III . 
"THE STAR COMMONWEALTH". 
A~ Making Char acter Men out of Delinquents . 
l . The Man with a Vision . 
Emerson sai d, "If a man can preach a bette r ser~on, 
write a better book, or make a better mousetrap than his 
neighbor , though he hide himself in the wilderness , the world 
will make a beaten path to his door." Floyd Starr does not 
preach, write or make mousetraps, but the world is just be-
ginning to knock at his door, to see for itself how he is 
making character men out of delinquents, and asking him if 
there isn't anything it can do to help. In a recent address 
Mr • Starr told the story of his pro~ect; of its conception, 
its program and its success. The following summary of his 
talk will indicate the extent to which Mr. Starr has contri-
buted to the boy life of his home State and the ever present 
problem of character building. 
Because he felt he could give something the world 
needs, a father's love to the fatherless and a strong and 
capaale hand to the helpless boyhood of Michigan, Mr. Starr 
started this project twelve years ago. He purchased with 
his own meagre means after finishing college, a small farm 
in the wooded hills near Albion, Michigan, on the border of 
Lake Montcalm, and began his life work with six boys. While 
they were building their cottage which was named "Gladsome" 
they all slept in an old barn. 
(35) 
From the seeming inevitableness of crime, tragedy 
and prison walls, boys are taken by the owner of this unique 
"Commonwealth" to his place where there are no walls but those 
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of home, where there ia no tragedy and wher e past crimes are nev-
er mentioned or ever remembered agains t them. 
Delinquent and wayward boys are his specialty. First 
attention is given to healthy physical condition, proper food, 
plenty of sleep in airy, clean, single beds, outdoor exercise 
and sports as the natural outlet for excess energy. Then comes 
a different development which includes dignity of labor, personal 
responsibility, courtesy, a thorough schooling, including an appre-
ciation of the finer things in literature, art, and music. 
Through all -.:of this goes a decided emphasis upon character bUild-
ing, refined culture and training in christian citizenship. 
3 ~ The Creed: "There are no bad Boys. " 
Several hundred so called "hopeless impossibilities•, 
have already gone from the environment at Starr Commonwealth to 
positions of responsibility in the world, after having been to 
college and receiving a higher education. The founder of this 
character building institution believes that environment and not 
inherited criminal tendencies determine the career of a boy. He 
has proved this to his own satisfaction time and time again in 
the type of boys entering the "Commonwealth" and then the type 
of boys that go out from there. The boys do not remain any def-
inite length of time, with the exceptiom that they must be there 
at least one year. The individual background of the boy, his 
age ~nd schooling all enter into the length of his being under 
Kr. Starr's jurisdiction. The boys vary in age from the 
early teens to the later teen age groups. 
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Before accepting a boy~ the judge or guardian 
must commit the youngster to Mr. Satrr's care for at 
least one year without any interference whatsoever. In 
aidition the boy must pass the Wassermann blood test and 
the Binet mental teat. 
B. Liv ing in a Moral and Religious Atmospher e . 
1 . Emphasi s upon .the Common Fatherhood of God . 
All creeds and all raoes are included in the 
"Commonwealth&" Jewish, Christian (Protestant), Catholic, 
and no faiths are found here. The common latherhood of 
God becomes real and vital to these boys in their every-
day life. Prayer is a very important factor, for the idea 
is prevalent that God, their Father, is present with each 
one of them all the time, and, -they in turn, can commune 
with him and he will listen and help. God is personal, 
God is real, and God is vital in the lives of many of 
these boys. 
2. Self Government and a Home Spirit , 
Institutionalism is unknown at S&arr Commonwealth. 
There is a very decided homey atmpsphere _throughout. The 
cottages that the boys live in are small, with pleasant 
rooms, pretty furniture, nice china. ;~ handpainted pictures~ 
fireplaces, victrf"lJ:ts; books, music; in fact, everything 
as would be found in a real home. All of this helps in 
giving poise to a boy, it works for the highest type of tabl~ 
manners, and an ease and culture that many boys in well-bred 
homes do not ever get. 
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Discipline is maintained easily and with very few dis-
ciplinary oases to be handled not by the Master but by the boy's 
council, Punishment is meted out and seldom does Mr. Starr 
question the verdict pronounced. The absence of meat as a food 
helps considerably, according to Mr. Starr, in the number of 
boys who obey the rules and regulations of the gome. Plenty of 
fresh fruits, vegetables, nuts, and milk products are the best 
for amoh an age group says the sponsor for the home. 
3 . "Star Commonwealth" an answer to Prayer. 
When in the early days "Gladsome" cottage walls were 
fairly bulging with boys, Mr. Starr felt that somahow some man 
or ' w.tman, he knew :_not where they lived, or who , would answer 
his prayers and those of his boys for a ne w building. It came 
sooner than he had anticipated, f 'or a woman in New England 
reading and article converning the project iri Physical Culture 
sent a check for several thousand dollars, and later another to 
complete the building now known as Newton Hall. 
At a suggestion of a friend, Mr. Starr had the plans 
drawn for enough buildings to accomodate two hundred and fifty 
boys. One of the members of the firm of architects drawing the 
blue prints became interested infue Commonwealth and persuaded 
his Mother to invest $ 30,000 in one of the buildings. A little 
later a woman in Grand Rapids, Michigan, built the schoolhouse. 
This building, declared Mr. Starr, came as a direct and definite 
answer to the prayer of the boys who nightly gathered in New-
ton Hall before the open fire and prayed for such a bui lding. 
So challenging were the prayers of the boys that Mr. Starr went 
to ~etroit and had the blue prints made, not knowin.g how or who 
would be the donor of the $ 50,000 school. soon the give r was 
found and the building erected. Prayer is still one of the ~ · 
foundation stones on which the "Commonwealth" is being erected. 
4 . Reward i n Terms of Appreciation . 
During the year 1925 1 over one thousand applications 
from judges, parents, guardians, and friends were received ask-
ing for the placement of boys in the "Starr Commonwealth". They 
came from seventeen states and several foreign countries. 
Accommodations at the present cannot care for any such number. 
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They simply had to be turned away. Mr. Starr cannot at present 
listen to any calls outside of his own State, or even take 'n 
all the bpys !rom Michigan that desire entrance. His dream is 
that other men seeing the value and possibilities in his pro-
ject will start such homes in other States. "If we eould have 
one hundred of them scattered around in the forty-eight states 
of the uniom- our boy delinquents would be well taken care of." 
yr. Starr and his co-workers are giving their "all" 
for this great service to humanity. Their only pay is in Jetters 
of appreciation which continually come to Mr. Starr's desk from 
the boys themselves - those who have gone out and are now living 
worthwhile lives, from mothers, from sisters, brothers, judges, 
and sometimes f r om the wives of former boys. Thaj is pay enough. 
Mr. Starr is taking out of the lives of the boys those elements 
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which are sordid and ugly. He is substituting those things 
which are good, pure, and beautiful. His contribution to society 
is being felt partiomlarly in the mid-west. In the years ahead 
he will continue t take:·. in boys who have (gone wrong and turn 
out boys who will live olean, straight, wholesome lives - a 
distinct contribution to the town or city in which they live. 
CHAPTER IV 
BOSTO!~ PUBLIC SCHOOL COURSES IN CHARACTER EDUCA TI mT 
CHAPTER IV 
BOSTON PUBLIC SCHOOL COURSES IN CHARACTER EDUCATION. 
A. Plan and Purpose. 
1. The Hutchins Code - The par ent of the BOston Program. 
The Hutchins Code, awarded a $5,000 prize by an 
anonymous man in 1917, was the real starting point in the 
whole field of Character Training. To the donor of this prize, 
moral education for all children is a necessity. Shortly after 
the awarding of this prize to Dr. William J. Hutchins, the 
same anonymous donor offered $ 20,000 to the author of the 
best public school method of character eduoati~R to be written 
between October l, 1919 and F•bruary 22, 1920. Four hundred 
and thirty-two persons collaborated in producing twenty-six 
plans. They were guided in their work by the following 
questions. 
a. How to get children to appreciate and understand 
the wisdom of moral experience? 
b. How to correlate home life and school life for 
character development? 
c. How to develop in children's minds personal con-
victions on morality and the will to live up to 
their convictions? 
d. What character eaucation should be given to 
teachers themselves and how shall they be enlight-
ened as to the moral ideas to be inculcated in 
school and the way to inculcate them? 
This time the prize was awarded to a group of (1 ) 
men in Iowa and was designated as the "Iowa Plan." It be-
came one on which many State Educational Boards and School 
Committees based their own program. It was upon the Hut-
(l) Iowa Plan for Character Education, National Capitol Presa 
Washington, D.c. 
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chins' code that the Boston Committee based their program. This 
code begina with a series of m"laws" which "for the sake of our (J.) 
. Country's greatness should be obeyed." These eleven laws are:-
1. Self-Control (tongue, temper, thoughts, acts.) 
2. Good Health (Hygiene: body and mind clean). 
3. Kindness (in thought, wprd and act.) 
4. Sportsmanship. 
5. Self-Reliance (Courage, independence). 
6. Duty (not shirking, living on others}. 
7. Reliability (no lie nor theft). 
a. Truth (vs. hasty prejudice, thoughtlessness~ 
and the lie). 
9. Good Workmanship. 
10. Team Work (order, thrift, cheerfulness). 
11. Loyalty (family, school, government, humanity}. 
The Boston plan accepted all these, but ~ merged 
numbers seven and eightt slightly rephrased some of nthe others, 
and added a new one. The rephrasing has helped a great deal 
in clarifying the meaning of these eleven vi~tues. This can be 
seen in the following list adopted by the committee:-
1. Self-preservation through the reasonable observance 
oi the laws of health. 
2. self-control. 
3. Self-reliance. 
4. Truthfulness and reliability. 
5. Justice as shown in olean, fair play. 
6. Faithfulness to duty. 
(1) Hutchins, William J., The Children's Morality Code. 
7. Conscientiousness in the doing of one's work 
to the beet of one's ability. 
s. Willingness to cooperate in working harmoniously 
and well with others. 
9. Kindness towards all. 
10. Obedience to duly constituted authority. (1 ) 
11. Loyalty to home, school, country, faith. 
z. Sponsors for t he Boston Plan. 
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In October 1922 , a commission was appointed by Jere-
miah E. Burke, Superintendent of Schools, composed of seven 
Masters of as many city schools, to collect and organize 
subject matter pertaining to Citizenship and Character Edu-
cation, and to outline such courses of study as they would 
deem necessary. It was a stupendous task this committee 
was asked to do. To Dr. teonard M. Patton, Principal of 
Edward Everett School, should g~a great deal of the credit 
for the success of this adventure; for, it has been success-
ful above all eXpectations. The committee inte rviewed men 
and women in all walks of life for suggestions as to what 
to include in the courses. Leading educators, ministers, 
surgeons, lawyers, and social workers in and around Boston 
gave time and thought to the question. 
One of the most interesting points in the history 
of this plan is that i t has been worked out by a committee 
of which the majority are ~rotestant, in a city wherein the 
R~m catholic citizens largely outnumber the Protestants and 
(l ) Boston Public School Document No. 10, pg .l7 
Hebrews, and under a Roman catholic Superineendent of Schools. 
This inference can be drawn from the above statement, namely; 
although it has often been said that the catholic Church is o~ 
posed to any teaching of Ethics divorced from the teachi ng of 
Catholic Christianity, the adoption of such a plan in Boston 
proves the contrary. 
3~ Statement concerning its Purpose . 
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~r. Patton in describing the purpose of this unique plan, 
before the Department of Superintendents in the annual meeting of 
the National Educational Association, said:-
It was realized that the child is the starting 
point, the center, the end of all educational endeavor, 
and that his development, his growth, his character, is 
the ideal that we are striving for and the thing alone 
that justifies the time and energy we give, and the 
money we expend for education. 
We have no expectation of creating 100% 
Americans by this plan of teaching citizenship, but we 
believe that rightly used, it may ~aise moral levels 
• little higher than the ol~ay, it may lead pupils 
to study their environment and society at large in a 
little broader way than has been thetr wont and widen 
a lit t le more their ethical horizons. (1) 
B. Citizensh~p Through Character Development ~ 
1. Character Development as a School Subject . 
It is not the purpose of this course to be of such 
a nature as to require a definite period each day, outside of a 
possible fifteen minutes, but rather it can best be expressed 
by having every teacher keep :; constantly in mind, in every lesson, 
in evei5y activity and si tuat.1on in which the pupil and teacher 
are engaged in during the entire day. 
(1) Address before National Educaji on Association, washington, 
D.c. ~ February 23, 1926 
The outline for the course for all grades, l to 8, is 
based on the following five theses. 
1. The ideal citizen is a person of character. 
2. The ultimate goal of training is to produce 
men and women of the noblest character possible 
to their capacity. 
3. Character is that which causes life to be dom-
inated by principles rather than by mere impulses 
or circumstances. 
4. Fixed principles govern attitudes and actions 
when ideals have been stamped into the mind in 
some concrete form. 
5. The ci~izen of character in a republic like the 
United States is a member of the democratic group, 
who first ef all posseaaeif the fundamental virtues, 
whose work is a contribution of his best talents 
and efforts to the welfare of his group, and 
whose leisure time is spent in enjoyments that are 
both elevating to himselt and edifying tb his 
associates. (1) 
The conception of citizenship as worked out by the 
Boston Commission means, •so living and working together that 
the best interests of the whole group are always furthered by 
thought, word and act.• This is truly a broad conception of 
citizenship. The corner stone on which this all rests appears 
to be the virtue of unselfishness and justice. When an individ-
ual shows by his willingness to further the interests of others 
on the basis of justice then he appears to be approac~ing the 
place of being an ideal citizen. Character is furthur defined 
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as, "That which causes a life to be dominated by principles rather 
than by mere impmlses or by circumstance••" (2) 
(l ) Boston Public School Document No. 10 - 1924, Courses in Cit-
izenship fhrough Character Development, P• 9 
(2 ) Boston Public School Document No. 10 - 1924, p/9 
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In each grade, a period of fifteen minutes may be 
given o~er at the beginning of each day for an "Ethical Exer-
cise." However this ethical instruction does not stop there for 
in all the rest of the school work and play, ethics is to be 
brought into action. Not merely talking about ~oral qualities, 
but providing that the whole life of the school shall be domin-
ated by moral qualities. To this end, there are three avenues 
in which ethical instruction may be largely carried outa-
a. Student councils, commmttees, scout groups, and 
honor groups• 
b. Appeal through story, 
current happenings met 
c. ·niscussion of stories 
personal experiences 
in the day 1 s work. (1) 
and cases. 
2. Helping Unt~rained Teachers to Teach Ethics ~ 
and 
The biggest problem that the Boston School Committee 
has to confront and through it the special Character ~evelop­
ment commission, is the training of a group of teachers who 
can teach ethics. As each grade from one to ei!ht during the 
same month of the year is stressing two of the "laws", a month-
ly magazine edited for the sole purpose of telling all the 
grade teachers what others are doing, is published by the city 
School Committee. Each teacher is asked to contribute to it 
some of the best plans found workable in his or her grade. Dis- · 
pite the fact that the May 1926 i s sue of the Magazine contains 
forthy-three pages, the editor says that only one quarter of 
the material could be used for lack of space. It is doing a grea~ 
deal towards educating the teaching staffs of the schools. 
( l ) Boston Public School Document No. 10 - 1924, pg. ll- 31. 
The teaching of ethics by non-technically trained 
teachers is an experiment that should bear watching. The 
question is oeing asked, "Will a body of untrained teachers 
do more good than harm?" The success of the Boston plan 
cannot be determined eacept over a series of years. Only one 
year of actual work has been accomplished and the courses for 
some of the grades have not been sufficiently outlined to war-
rant and statement regarding th~m. 
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CHAPTER V 
THE INADEQUACY OF MICHIGAN AND MA SSACHUSETTS EXPERI MENTS 
CHAPTER V 
THE INADEQUACY OF THE MI CHI GAN AND MASSACHUSETTS EXPERI MENTS 
A. Formation vs. Reformation. 
The social and religious engineer has been learning 
in recent years that, if he is to root out an evil, he must get 
back to the primary cause, and either exstirpate it bodily, 
which is generally impossible, or in a more gradual manner sup-
plant it by another higher type of formation. Today, more than 
ever before, social and religious workers with boys and girls 
are thinking in terms of formation and not the old term "re-
formatiob." The one is primary, the other secomdary; the one 
is building, while the other is tearing down and building anew. 
Both are going to be necessary in this world for some time, 
possibly until the millenium 1 but the stress put upon reforma-
tion will grow less and less each decade and generation, while 
efforts will greatly increase in the use and application of 
formative methods. 
B. The Om~ssion of Religi~n. 
But why is not the Bostoh Character Development plan 
making the largest possible contribution to the question of 
delinquency? Surely it is formation and not reformajion. It 
is, but character development can never be taught in the pub-
lic schools in the best possible way, for out of necessity re-
ligion, except for casual references, must be left out of the 
program. The highest type of citizenship demands a life that 
is deeply religious. Reading the Bible each morning in the 
Boston schools for five minutes, without any comment, may, or 
(50) 
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may not, have any special value or significance. This depends 
lare~y upon the teacher in her choice of selection for the age 
group before her. She may be quite religious herself, and yet 
read certain passages that would be way above the heads of her 
pupils. Again, a mere reading, without any interpretation, ean-
not be very helpful to boys and girls, not would thay receive 
much benefit from an interpret& tion such as the maji:.ori ty r~f 
teachers might give, if this were allowable. 
In the course of the study prepared for the use of 
the Boston teachers, there are references to many ancient and 
modern men who exemplified, in their own living, the eleven vir-
tues that are being taught the Boston school boy today. Such 
men as Abraham, Jospeh, naniel, J&son, Columbus, Lincoln, Grant, 
and Roosevelt are given as examples, under the law of self-control, 
whom sixth grade boys and girls should know and imitate in their 
own lives. The law of kindness for this same grade is best ex-
pressed in the lives and stories of Joseph, Moses, samuel, the 
Good samaritan, the Good Shepherd, the Prodigal Son, Vision of 
Sir Launfal, Dicken 1 s Chri stma.s Carol, Iafayet te, Girard, Penn, 
Riis, and St. Theresa. All of these men and women ane stories 
which idealize great virtues, are fine ama worth knowing. If, 
however, one is to stop there, and that is as far as the Public 
School can go, boys and girls wi l l not get a spiritual view of 
life which will keep them from a materialistic viewpoint in their 
everyday living. The greatest ideal life ever lived - that o! 
Christ - must be given first and foremost place in the minds and 
lives of boys and girls. Give the pupil the boy Jesus as his 
instead of Christopher Columbus, George washington, Benjamin 
Franklin ot Theodore Roosevel;. Then interpret these other 
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world leaders ih the light of the man whom they knew and followed 
as their leader and guide. 
PART III 
WEEK-DAY RELIGIOUS EDUCATION 
CHAPTER VI 
A NATIONAL COMMUNITY CHARACTER £ BUILDING PLAN 
CHAPTER VI 
A NA TI ONAL COMMUNI TY CHARACTER- BUILDI NG PLAN . 
A. Week-Day School s of Rel i gious Education Paralleling Public 
School Educat i on. 
1 . Week-Da y Religious Edu~ation Defined. 
The term ~education• includes and comprehends 
the whole process of building a life, in which there must be 
the formation of high ideals, the development of rtght atti-
tudes, the cultivation of skill in living as well as the 
gaining of mere facts. Therefore it should not be possible 
to leave out any educational plan factors which call for the 
development of a God-consciousness. Socially minded citizens 
cannot be produced without giving some .motive for conduct 
higher than that of pure selfishness. Wven those who fail to 
recognize the value of a Personalistic Philopophy in life 
recognize the fact that God has supplied in the minds and 
lives of many people such a motive. 
The term "Week-Day Religious Education" has had 
many different meanings and has been interchangea~le in the 
minds of scores of Church leaders with such terms as "Daily 
Vacation Bible School," "Parochial School," and "The Teachers' 
Training School." 
In the main, the phrase as it is being used 
more and more today, means a system of Moral and Religious 
Education, paralleling the Public Schools in which boys and 
( 55) 
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~irls in a given community attend classes from one to three hours 
per week, usually from September to June, taught by experienced 
and technically trained men and women. 
For many schools pf this country at the present time 
professionally trained teachers and supervisors are not available, 
owing to the few colleges graduating hig.ly specialized leaders 
in this field. As a brief sketch of the history of the movement 
will show, it is not yet old enough to become standardized, so 
that there may be some differences in opinion concerning a com-
plete definition. 
In a recent survey of the field of the Weei~Day School (1) 
movement, Dr. Philip H. Lotz points out that schools are held 
in public buildings, Churches, Parish Houses, Halls, Community 
Houses, and buildings erected especially to house this new type 
of schools. These schools are administered on Interdenominational 
we well as Denominational lines and taught by Pastors, Public 
School teachers; Directors of Religious Education, Deaconesses, 
volunteer Sunday School Teachers, and professionally trained men 
and women. Many town and city school boards allow time out of 
tge regular public schoo~ hours for this typz of instruction. In 
some places, where this is not yet feasible, classes are held be-
fore school, after day school, and on Saturdays. In some local-
ities such ·as Gary, Indiana, there is close cooperation between 
the school authorities and the Week-Day achool leaders. In 
other places, there is no apparent cooperation. This lack of 
cooperation may be caused by misunderstandings, narrow sectarian 
(1) Lotz, Philip Henry, Current Week-Day Religious Education. 
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schools, or because of a large group of catholics in the community. 
a. Outstanding Events in their nevelopment . 
In 1913 , the first Week-Day School of peligious Education 
was organized in r,.ary, Indiana, Today:. week-day schools can be 
found in nearly every state of the Union and the number has been 
estimated as running into the second thousand. It is i mpossible 
to secure accurate figures as to the number of pup~ls enrolled, 
for the movement is growing so rapidly that any survey made would 
need to be revised as soon as it has been tabulated. 
For example, the State of Kansas had three sma ll schools 
in 1922-1923. In September, 1926, one hundred and sixty schools 
opened enrolling 85% of all the children in each townnor c i ty where 
the schools are located. In Kansas City alone the authorities re-
ported an enrollment of 9,000 boys and girls with Wichi ta totaling 
5,500. New schools opened on four cities: Topeka, Hutchinson, 
Pittsburg, and Frankfort. With Kansas showing such rapid growth 
in three years, it can be seen how utterly impossible it is to 
even venture an estimate as to the number of pupils enrolled, for 
at the present time no agency is receiving complete reports con-
earning the movement. 
According to Dr.Lotz, there seems to be three primary 
causes responsible for the development of Week£Day peligious 
Education : (1) The Educational Renaissance, (2) The Religious Ren-(1 ) 
aissance and (3) The Daily Vacation Bible School. Dr . Paul 
Monroe declares, in reference to the first point, that the n soci o-. 
logical t endency in education emphasizes aducation as the process 
(1 ) Lotz, Philip Henry., Current Week-Day Religious Education, pg . 28 
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~f perpetuating and developing society; of preparing the individ-
ual f~r successful participation in the economic, political and (1) 
social activities of his fellows." This very social emphasis 
ha s resulted in the enriching and enlarging of the curriculum of 
religious education. Not only must the individual hold certain 
relationships to society, as Dr. Monroe points out, but they can 
be more explicitly designated as, relationships to the home, school, 
church community, and world. Breat moral and religious concepts 
which have become a part of the life of an ind~vidual will bring 
a better social attitude. 
Secondly, the "religious renaissance '~ came shortly after 
the "educational renaissance." This movement made religion more 
personal, more vital and more social. To most people, religion 
is valuable only when it produces results. Religion has got to 
save the social order and reconstruct present society besi des pre-
paring one for the hereafter. Men are demanding that it function 
in their li~es ao that they can really live a life here and now, 
and not merely be a preparation for heaven. Thus, there has been 
a decided shift in the emphasis upon the method in religion. 
The third factor, namely, the Daily Vacation Bible School 
or Church School as it is sometimes called, is one that needs to 
be particularly noted. This type of school antedates the very 
earliest Week-nay Schools by twelve years. The Daily vacation 
Bible School has now come to mean a school meeting in the summer 
months during the public school vacation, on five days in the 
week during a period r~gtng from two to fi~ weeks. In some 
Monroe, Paul., A Text Book in the History of Education, p.706 
oommunities, as in the mountain regions of west Virgihia, such 
sch~ols are the only ones during the year. 
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In several instances, among them nayton, Ohio, it has 
been discovered that the naily vacation Bible Schools were the 
stepping stones, the foundation stones, on which the Week-Day 
Schools have been built. There is no question but what their 
influence has been great and far-reaching upon the much newer 
Week-nay movement. Psychologically, the transition is quite 
easily made from a ~aily Vacation Bible School of six or wight 
weeks meeting during the summer months to one that meets once or 
twice a week during twenty-four to thirty-six weeks. 
The pioneering done in the field of the Daily Vacation 
Bible School gegan in 1901 almost simultaneously in two different 
sections of the country. 
The institution known as the peligious nay 
School ••••••. originated in certain pastor•s 
classes held on Northwestern Wiscon•in, then located 
at Elk Mound. (1) 
During the same year, Rev. Robert G. Boville, of New 
Yort City, inaugurated the naily Vacation Bible School Movement. 
In 1907, the National Bible School Committee was formed and four 
years later incorporated under the laws of the State of New York, 
as the "Daily vacation Bible School Association." In 1916, it 
was reorganized as the"International Association of Daily Vacat~on 
Bible Schools." It is at the present time growing by leaps and 
bounds. Several thousand schools are now in operation both here 
and abroad with thousands of boys and girls enrolled. This type 
(1) Stafford, Hazel S., The 1racation<. Religious nay School, p.9 
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qf school has been the forerunner of the more modern We ek- nay 
School which is being built on a larger scale, a more education-
ally sound basis and is continually challenging the moral and re-
ligious life of a community. 
As has been stated in the earlier section of thi s 
thesis, two factors, both showing negative conditions, have been 
in the main r e sponsible for the wholesome attitude of communities 
towards We ek-Day Religious Education. They are, first, the in-
adequacy of the present educational program of the Protestant 
Church, and seonndly, the limitation of public schools regarling 
the teaching of religion and morality. That there is a lack in 
the Churches of adequate t i me, physical equipment, curricu~a, 
trained teachers, and efficient supervisi on is a well known fact. 
Week-Day Religious Education came into existence to 
provide for ~. auch a need. It is not solely a question of giving 
adequate instruction and training to the millions who are now 
wnrolled in the Church Schools, but to inculcate moral and relig-
ious ideals in the lives of millions ot boys and girls unreached 
by Protestan t, Catholic, or Jewish Churches. It is becoming more 
and more evident that through the -Interdenominational Community 
Schools this group can be reached. 
The question of the separation of the State and Church 
is one that has already been discussed in a previous chapter. 
Many well meaning men and women today are atill saying that the 
Bible as a book should be taught in the Public Schools. The 
vast majority of clear thinkers however know that the complete 
separation of the Church from the State has given a freedom to 
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to each which never could have been enjoyed otherwise. 
The several States have different laws regarding the 
reading o~ the Bible in the public schools today. In six States, 
it is obligatory and in a like number specifically permitted by 
law. In six other states~ rulings have been handed down from the 
courts favorable to a daily Bible reading. In three States, read-
ing has been excluded by order of the courts; and in six more, it 
is not practised beeause of current recognized constitutions on 
local school laws. In twenty-one States, however, it is optional; (1) 
being neither permitted or excluded. 
Two other plans for eeligious instruction on a State 
or community basis should be mentioned. Both of them otiginated 
later than the naily Vacation Bible . Schools; but, at the same 
time, were predeeessors to the Week-Day School Movement. In 1910, 
the Colorado plan was inaugurated; and, the following year, the 
North Dakota plan was put forward. Both in the final analysis 
gave credit for either a two or a four year Bible study course 
for High School and College young people. These courses were 
Biblical History and titerature and not courses in moral and re-
ligious education. It is for this reason that they should not 
be classed with the Week-Day Schools. This Bible-Study-for-
credit movement, while attaining a certain amount of success, was 
limited in the scope of subjects taught and could not be used 
only in certain States and coiT~unities where Protestantism was 
practically lOO%. 
The first of the Week-Day Schools was started in oary, 
Indiana, in the fall of 1913, under the direction of Superinten-
(1) "Religious Education", nec.l922, Bible Reading in Public 
Schools., PP• 457-461. 
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"dent of schools, Mr. William Wirt. Believing thoroughly in the 
unity of the educational process, Mr. Wirt suggested a "Work; 
Study, Play, plan for his schools." The suggestion was adopted 
by the school board. He stressed a longer day, thus guidi ng the 
use of more of the pupils' time. The day begah at eight o'clock 
and ended at five in the afternoon. With this in mind Mr. Wirt 
devised the plan of conducting four simultaneous educational 
programs in connection with every school building. It included 
mental culture, vocational training, auditorium wo~k, and out-
side activities. The l a st mentioned includes playground, gym-(1) 
nasium, public library, and the Church. Thus a place was 
provided in the pftblic school program for Religious Education; 
but, it was not taught by public school teachers. 
The Churches were glad to respond to the Superinten-
dent~s plan and to each denomination were released boys and 
girls of that particular faith. In 1914, six hundred and nine-
teen Protestant and Jewish children began to receive definite 
religious instruction at the hands of the Churches. This plan 
was followed out ~ite successfully until 1918, when it beeame 
a pparent that if boys and girls in non-church homes were to be 
reached an interdenominational Community School would have to be 
organized. This was done and a community board of education 
took over the supervision. Not only did this new orga.nization 
reduce expense, but it greatly increased attendance and effic-
iency. A more rapid growth in enrollment was noted from then on. 
In 1918, there were 2,100 enrolled; 1919, 3,100; and, in 1920, 
3,700. 
(l) Brown, Arlo A., A History of ~eligious Education in Recent 
Times, New York: Abing~on Press, 1923. p/205 
The finest feature in the Gary plan today consists in 
the fact that it recognizes the place of religious education 
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as a normal part of the whole educational experience of a child 
and seeks to give this to him through the medium of the Churches 
at a time in the day when the child is psychologically in a re-
ceptive · mood. 
Another community, Van Wert, Ohio, has made a notable 
contribution to the early history of the Week-nay ijeligious Edu-
cation. While adopting the nary plan in 1918, the leaders did 
not use the "all day school plan" but instead found it possible 
in their small commun~ty (8,000) to secure permission from the 
school board to use regular school time for religious instruct-
ion. The Van Wert plan is exceedingly simple, thus adaptable in 
many small Protestant communities. It made possible the employ-
ing of one professionally trained full-time teacher who would 
devote the entire week to religious instruction. It reduced .the 
liabliity of poor teaching, and allowed _for the using of the 
(1) 
same ~quipment provided for the public school pupils. This 
plan, while not possible in some States, especially in the 
Eastern section of the country where ':-there are large numbers of 
catholics, is quite feasible in scores of small mid-western and 
south-western cornmlL"11 ties. 
The third community which belongs in the group of pion-
eers is Batavia, Illinois. In 1919, this town adopted a plan 
differing materia.lly from the others in that 1 t is knoww, as the 
"Denominational Plan." Each of the five Protestant Churches have 
(l)Cowles, Mary K., Van Wert Plan of Week-Day Religious Instruction. 
iJ· 2. 
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definite instruction for the boys and girls of that denomination. 
The classes meet on Thursday and the pupils are released from the 
Public schools by groups of two grades each in successive hours. 
Thus, each child receives one hour per week of religious education. 
This does not mean much time 1then the one hour is compared with the 
other hours in the week~ but over a period of eight years, and 
with every child in the community enrd>lled excep~ fifteen, such 
a permanent system of religious education ought to have a very 
worth-while effect upon the young people of that community. 
CHAPTER VII 
WEEK- DAY RELIGIOUS EDUCATION AND DELINQUEN CY 
« HAPTER VI I 
WEEK-DAY RELIGI OUS EDUCATI ON AND DELit:rQUENCY 
A. Facts and Figures from a ~ecent Country- wi de Sur vey . 
Five months were spent by the survey director on 
the field, in fifteen states and fifty-two communities. He 
personally visited ninety-eight of the one hundred and nine 
schools surveyed. The states are typical of different sections 
of the country and are not located in anyone geographical area. 
They include; O~io, Illinois, Indiana, Iowa, Missouri, Kansas, 
Colorado, Minnesota, Michigan, Wisconsin, New Hampshire, Mass-
achusetts, Connecticut, New York, and New Jersey. Every school 
in forty-six out of the total fifty-two communities were sur-
veyed and in the other six instances represemtative schools 
were included. The data on which the survey was made was for 
the year 1922-1923. 
Certain outstanding facts were revealed which have 
a decided bearing on the question of decreasing Juvenile Delin-
quency. It is the writer's purpose to emphasize these pointe 
and, to draw definite conclusions from the survey data. 
a. WeekQday Schools of Religious Education have been 
established in thirty-three States. This shows the 
strength and the breadth of the movement. It is not 
here today and gone tomorrow, but liEe the public 
school system it is here to stay. 
b. The Week-Day Schools are found in all types of com-
munities, towns, cities, raral territory, localiti es 
(66 ) 
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where only one faith is found and in communities where Protest-
ants, catholics, and Jews are equally strong. They are ~per­
ated in wealthy places whe r e the budgets amount to $15,000 a 
year and in tow:ns where only a few dollar's :· are spent. They 
can be seen in towns and cities dominately industrial, commer-
cial, agricultural, and residential. No type of community can 
be excluded from having a week-day school. They are j~st as 
democratic as the public schools. 
c. Public school officia~are very strong advocates of week-day 
religious education. Dr~ Lotz says, '!''With few exceptions the 
public school superintendemts and principals interviewed by the 
writer were enthusiastic supporters of the week-day Church (1) 
Schools." In Caanargo and Belvidere, Illinois, and in Gary, 
Indiana, the supe r intendents were directly responsible for 
their inauguration. Public school authorities are granting 
time out of the regular school day for week-day religious ed-
ucation in many cities and towns. Public school buildings 
are being placed at the disposal of the communityTJboards that 
have charge of this special instruction. 
d. Out of a total of 269 objectives of the week-day school, as 
reported by 107 of the 109 schools surveyed, 47% of them or 
127 objectives cen$ered in the individual. These 127 object-
ives have been grouped into four classes as follows: (1) char-
acter and conduct, 75; (2) church relationship, 19; (3) know-
ledge, 18; (4) attitude and interests, 15. 
These facts are quite revealing; for, at the ~eart 
of the program or list of school objectives lies a tendency on 
(1) Lotz, Philip H.,Current Week-Day Religious Education, P• 25 
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the part of the supervisors and directors to cast aside the nar-
row traditional objevtive of the Sunday School and tp put object-
jive terms of life in its place. The tendency here is to consider 
the Week-Day School as a school of christian living rather than 
the mere preparation for it. It is not knowledge that the school 
seeks to give the pupil, but rather character and conduct which 
motivate life. Here indeed is an objective which is now, and will 
continue increasingly to be, a factor in solving juvenile delin-
quency. In and through it all, there will be a decided new empha-
sis upon the cultivation of right attitudes, worthy motives, and 
christian habits and skills. This will nat be possible until 
the .week-day schools can reach a general agreement regarding the 
attitudes ahat are necessary for the highest type of christian 
development and the method of cultivating such desired attitudes. 
e. Fifty percent of the localities reporting enroll 50% of the 
public school pupils, and the remaining 50% enroll from 50-
lOO% of the public school pupils. The lowest percents are found 
in the large city sections where week-day schools are just get-
ting a foothold, and the highest percentages are found in smaller 
communities where the consitiutency is largely 'Protestant. 
The survey disclosed two ways of enrolling week-
day school pupils. The first is to organize a large number of 
denominational schools and the second to organize one or more 
large interdenominational schools. Two communities: one with 
75'· as an enrollment and the other with 1,027, showed that they 
had 100% of the public school pupils on their rolls. Another, 
Mansfield, Ohio, with 2,183 pupils in the public schools en-
rolled 2,173 in the week-day school of religious education. 
69 
• f. Thirty-eight percent of the pupils in sixty-four of the 
schools reporting, came from homes where parents or guardians 
belonged to no church. In Gary, Indiana, for instance ther~were, 
in 1922, 2,364 pupils enrolled who came from non-church homes; 
that ia, homes where neither parent attended or claimed affil-
iation with any church. This is one ~f the moat significant 
facta revealed by the survey, in that the millions of boys and 
girls in America not now touched by the Church and the Church 
School can be reached through the medium of th~ Week-nay 
schools of religious education. This fact alone warrants the 
establishment of week-day schools in every comm~~ity in this 
nation. 
g. Pupils in the week-day schools show in their attendance a 
marked increase over the church school attendance. Ninety-three 
percent of the week-day schools reported that the regularity of 
attendance is as good or better than in the Church Schools, 
while only 7% reported that it was lower than in the Church 
Schools. 
h. Sixty-eight percent or 74 of the 107 schools reporting, in-
dicate that all classes are held during public school time. 
Twenty-fi~e percent of 27 schools meet after public school 
hours. Three times as many schools hold th~ir classes during 
public school time as afte r school hours. 
1. The int~rdenominational schools entoll a higher percentage 
of the public schools than do the strictly denominational 
schools. The four week-day schools enrolling the highe st per-
centage of public school pupils are without exception inter-
denominational schools. 
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j. The interdenominational schools enroll a larger percentage 
' 
of the unchurched pupils than does the denomiaational school. 
Eighteen percent of the interdenominational schools entoll 
above 15% of the non-church pupils, while only 5% of the de-
nominational schools enroll above 15% of the unchurched pupils. 
The high percentage of unchurched pupils in any single mnter-
denominational school was 55% mn Gary, Indiana and the highest 
percentage of unchurched pupils in any single denominational 
school was 33% in Morgan Memorial Church, Boston. (This last 
memtioned is really interd~\minational.) 
k. The 109 schools surveyed averaged seven teachers to a 
school. However one half o! these schools had less than that 
number so the median was four. Fifty-four percent of the 
teache r s employed in the week-day schools are between the ages 
of 26 and 40 showing maturity and an experience in both public 
as well as religious education. Forty-four percent· of the 
223 teachers reporting are home makers, showing that because 
they have children of their own thay are vitally interested 
in the question of moral and religious education. 
1. Seventy-one percent of the schools reporting indicate that 
90 to 100% of the pupils show attitudes of alertness., expect-
ancy, interest., and enjoyment in the classromm. Forty-two 
percent report that 90-100% of the pupils prepa.re their lessons 
as they would a public school lesson. Ninety-three percent of 
the schools report that 90 to 100% of the pupils are quiet, 
reverent, and attentive during the worship period and 73% re-
port quietness, reverence, and attentiveness in the classroom 
and on entering and leaving the building. 
m. Eighty-five schools report that they are instrumental in 
raising the educational standards of the Church Schools (Sun-
day Schools). The three ways in which this is most noticeable 
are: improvement of lessons, pupils are better informed for 
they have been attending week-day schools, and there is a de-
cided improvement in the pupils' conduct. All of these three: 
poor lessons, inattent~ve, badly behaved pupils, and those with 
no Biblical or extra-Biblical knowledge have always been ex-
actly the problema remaining unsolved. 
n. In order to secure from the pupils themselves a direct 
?1 
evaluation of the week-day schools as compared with the public 
schools an experiment was tried out with one hundred and ninety 
eight pupils in different sections of the country in grades 
four to twelve. Each pupil was handed a sheet of paper with 
this request; Check with an x the study you like best and cross 
out the study you like least. Ten subjects listed included 
peligion (Week-Day), Then each pupil was asked to tell why 
he liked the one he checked and why he didn't like the one he 
crossed out. S~xty pupils or 31% liked ~eligion best. One 
hundred and twenty eight pupils or 65% preferred some other 
subject and eight pupils or 4% liked .religion equally with s ome 
other subject. It was quite evident to the surveyor that in .·· 
week-day schools employing trained and able leaders a consider-
able percentage of the pupils liked religion better than any 
other study, while in the small denominational schools with 
untrained teachers and pastors as Supervisors the reverse was 
found. 
D. The Eventual Effec t of Week-Day Religious Education Upon 
Juvenile Delinquency. 
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Week-Day Religious Education is scarcely thirteen 
years old. It is still in its infancy, therefore the impossi-
bility of pointing out any pre sent effects it has had on the 
general questionnof crime and in particular in relation to 
Juvenile Delinquency. It is, however, very possible to show 
certain tendencies in the movement which during the next ten to 
twenty years will undoubtedly result in helping solve to a very 
great extent this nation-wide delemma. One of the most hopeful 
tendencies as shown in the surve~y by Dr. Lotz, is in the number 
of unchurched or non-churched boys and girls who are coming in-
to the week-day schools. The church has been unsuccessful in 
its attempts in the past to reach a vast majo~ity of nominally 
Protestant, nominally Cath~lic, and nominally Jewish children. 
The aurvey~· ahowed that 38% of the pupils in 64 schools report-
ing, came from homes where neither parent or guardian belonged 
to, or were attendants at, any church. 
SupROse in every community of this nation there 
were Week-Day Schools of Religious Education which had become 
recognized as a vital part of the life of those comniunities, 
and suppose further that the same ratio of non-church boys 
and girls (38%) should be affiliated with these schools• would 
the tying up of 10,260,000 boya and girls, whtch is 38% of 
27,000,000, estimated number of boys and girls nominally Pro-
testant , not affiliated with any church, say for a period of 
twelve years, while they are receiving public school education, 
make any difference in the moral tone of those cities and towns 
?3 
and in the nationr.-as a whole? Would there be as many automobiles 
stolen, highway robberies, or murders committed by the youth of 
the land, if for the entire period of the public school life of the 
pupils there should parallel it mora.l and religious education? 
Someone says, "all results would depend upon curriculum, 
high grade, professionally trained teachers and supervisors, 
physica l equipment, the type of school: that is, Denomina tional 
or interdenominational, and general community backing ." Yes, 
these points do carry much weight, but what are the present ten-
h debcies in tRee directions as shown by the surveys, and recent 
statements regarding the growth of the week-day Religious Edu-
cat ion movement? 
Within the l ast three years, since 1922-1923, scores of 
i nterdenominational schools have been born in many states in the 
Union. They are superceding the narrow sectarian schools and are 
allowing an increasing number of parents who have no church affil-
ia tiona to give their children Mora.l and Religious Education. Re-
ports from various sections of the country reveal a ne w corMnunity 
attitude towards such schools and a desire on the pa rt of the 
leaders to build the best schools possible. There is no question 
but that the interdenominational schools secure the highest grade 
is 
of educational leade r ship. The denominational school"in charge 
of the pastors or their representatives who have had,little or no 
training and experience in religious educational work. On the other 
hand, the interdenominational schools secure through united com-
munity interests a large enough budget to enable them to have the 
best professionally trained supervisors and teachers, to purchase 
the best curriculum material, secure the finest etQuipment and 
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enroll the largest number of pupils. 
Why should the best curriculum be found in the inter-
denominational schools? Because in those schools where teachers 
and supervisors have been educa.ted in the profession of religious 
education thay are capable of selecting the beat on the market, 
taking not from one aeries alone, but the beat from several, re-
vising and keeping only those materials that will help in attain-
ing the desired lesson aim. Again, if no material is available, 
suitbale to the age or grade, these professionally trained lead-
ers are qualified to write courses that will fit into the plan 
and program of the school. Volunteer teachers cannot do this, 
public school teachers do not have the technique, pastors are 
all at sea, and unless the school has at least one tra ined sup-
ervisor the teaching problem becomes acute. 
The curriculum of the week-day schools is eo be ing built 
and taught as to achieve certain results in the lives of its 
pupils, which cannot and are not being achieved in the public 
schoolroom, Education is increasingly being c0neidere d as am 
instrument for achteveing social ideals and as a mwans of social 
control. The social attitude, social spirit, and social ideals 
can be developed better by means of moral and religious concepts, 
sanctions, motives, and habits than by any other means. Some 
public school leaders feel that it is possible to teach morals 
a part from religion. That is highly doubtful, in that morality 
is so enwwined and incorporate in reli gion that it ~an not be 
t aught separately. Week-Da.y schools that have a curriculum which 
is developing in boys and girls lhristian skills, habits, and 
motivating conduct will in the next generation produce young 
men and women who will have little or no desire to steal, murder, 
or lie. This of cour se would apply to norms.1 individuals and 
not those who are mentally deficient. 
In not a few instances the week-day school has been the 
first religious influence brought to bear upon the home. The 
result has been that parents have affiliated themselves with the 
Christian Church through this newly opened avenue. Again, the 
con®unities are responding to a very marked degree to the finan-
cial support of interdenominational schools. In 1922 there were 
five schools with budgets over $ 3,000 and the largest one was 
j 12,500. Today, these same schools have budgets in the neigh-
bothood of $ 20,000 to $ 25,000. Keensighted and hard-headed 
business men are not going to give of their means for week-day 
schools unless they can see results in terms of a finAr product 
of American manhood and womanhood. Within a comparatave few 
years in communities wher e crime has been rampant, a n~w day 
will have dawned. Crime will undoubtedly decrease in co~nun­
ities where week-day schools of Religious education are increas-
ing. 
Several leaders of interdenominational schools with many 
years of community exp~ rience behind them, have made the state-
ment that for the first time in the history of their own town 
or city, there has been cooperation between the churches. Is it 
any wonder that crime has been so prevalent when the greatest 
and most powerful moral institution in existence, the Christian 
Church and especially the Protestant Church, ha s been so divided 
into different cults, and fighting over creeds and do~nas for so 
long, that it ha fa.iled as a church to discover how it could 
help in solving the problem of moral delinquency which is wating 
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into America's very life? If the interdenominational schools 
are bringing churches together so that they can forget and put 
aside their petty differences, see clearly, think conclusively, 
and act wise ly in reducing and eventually wiping out this 
moral leprosy, then these schools are already making a large 
enough contribution to the community to warrant their support 
by every right thinking and well meaning man and women. 
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CHAPTER VIII. 
WEEK-DAY RELIGIOUS EDUCATION Ji THE ANTIDOTE. 
CHAPTER VIII 
WEEK-DAY RELIGIOUS EDUCATION -THE ANTIDOTE. 
A. Christ i an Character a Basic Element. 
In order to build a nation of men and women who will 
express themselves in the highest terms of Christian Citizenship, 
it will be necessary to define charac~er as " The capacity to 
hold in the mind for a period of time certain standards of be-
(1) 
havior, and then organize responses around ideals." There must 
be, in other words, something more than just the type .of a char-
acter-building program such as has been planned fo~ the Boston 
school children. The inadequacy of the Boston plan lies in the 
fact that religious education is absolutely essential in a pro-
gram of character development. Another deficieney ij found in 
the untrained teaching force that Boston is using. To teach 
Ethic• and Morality requires technically trained men and women 
who have practical · skill in presenting great moral ideas and 
ideals in such a way as to vitally affect conduct~ This fact, 
Dr. B~chard Cabot, well known authority oh the subject, and the 
-
holder of a chair in Ethica at Harvard University~ points out 
(2J 
in a recent article on "Ethics and Education." 
Boston will be one of the last places to adopt a 
city-wide program of week-day Religious Education. This is 
very largely due to the presence of so many Catholics, and the 
present Catholic attitude towards such a program, other than 
what is now given to their children in Parochial Schools. 
(1) Athearn, Walter Sj, Character Building in a Democracy. 
(2) The Survey, June 1st, 1926, p.322 
(78) 
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Meanwhile tbe city will go on with ita character-building teach-
ings; and undoubtedly, such a program will in the next decade 
strengthen the moral fibre of her youthful citizens and prepare 
them for a higher type of living. This will not be adequate, as 
will soon be demenstrated by the type of character developed in 
the lives of boys and girls in other sections of the nation. How-
ever, it can ee said truthfully jhat "half a loaf is better than 
none." 
To justify the statement that secular education can-
not :;preoduce the r i ght type of character, Dr. s. Parkes Cadman, 
in answer to a question as to the cure for crime says: 
Moral and religious education by all odds, 
and not secular education, will ac complish most 
in the next decade towards elimination of crime. (1) 
Herbert Hoover, the keen-minded, well balanced, ac-
knowledged leader in American life, said last Fall before the 
Forty-second International Young Men's Christian Asspciation in 
Washington:-
We need to create agencies for strengthtning 
the moral and spi~itual fibers of our national 
life which will p~rallel our material educational 
agenc,es f or progress. (2) · 
The recent declaration of the State Legislature of 
South Dakota calling for a restoration of the "Balance between 
the spiritual and the material through a more adequate program 
of moral and religious education in homes, churches, and public 
schools," is being echoed back and forth across the continent 
in hundreds of cities and towns and in churches of the land, 
to such an extent as t:o awaken the consciousness of America to 
(1) Cadman, S. Parks, Cadman's ~uestion Column, Boston Herald, 
May 20, 1926 
(2) Hoover, Herbert, 42nd. International Y.M.C.A. Report, 1925 
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'the moral decay in the character .of its people, 
said,Dr.Daniel L. Marsh, at his inaugurati on as the 
fourth President of Boston University:-
Character is the most important end of 
education. Character, the light that 'shines serene 
in the dread and darkness of night', is worth more 
to the community than the largest factory, bank, or 
ssore, or any number of academic degrees. Mathe-
matics may be used tm kill; penmanship may be used 
to forge .a check; psychology may be used to cheat 
one's fellows, Knowledge alone is not suff i ci ent . 
Pilate had knowledge enough when Jesus was brought 
before him for trial, but he did not poseess a 
sense of moral direction. Boston University must 
stand for knowledge plus moral control. 
Such a declaration from a new president of a power-
ful Personalistic University, in the greatest educational cen-
t er of the new world, calls for deep contemplation and for vig-
orous action by the citizenry of New England, which will pro-
duce the moral character that Dr. Marsh feels ia so vital to 
human society. 
B. Fortifyi ng Its Future Citizens - A Cleve land Program. 
In the last three years much has been noted regard-
ing the crime situation in the city of Cleveland, Ohio. A 
crime commission has been at work without any apparent results. 
Frederick L. Hoffman, consulting statistician for the Prudential 
Life Insurance Company of America, tells us that the number od 
murders in the city of Cleveland has increased from 10.7 per (1) 
1009000 in 1924 to 13.8 i n 1925. The homicide roll in the 
last analysis declares Dr. Hoffman, is a final test of the real 
efficiency in local law enforcement. The plan of the Cleveland 
commission has been one of reformatmon largely in terms of laws. 
(1 ) Hoffman, Frederick L., Are Homicides Increasing?t The Ahnals 
of the American Academy of Political and Social Science,May 1916 
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There is another commission or council of men and 
women at work in the city ofCleveland. Their program and policy 
is one of formation, rather than reformation. This council is 
known as the Cleveland Council of Religious Education. Under 
ita direction there have been established Week-nay Schools of 
Religious Education. As yet, they have only made a beginning in 
this large city, but their rapid growth, from one center of school 
activity in 1923 to twenty-six centers in 1926, warTants its 
continuance and whole hearted support by the clear thinking peo-
ple of that city. Such a leavening force in Cleveland will pro-
bably do more good in the long run, to reduce the number of mur-
aers and thefts, and raise the standard of morality, than any 
other one or two combined foroesc 
The we e k-day movement has only just made a beginning in 
Cleveland. Soon this mid-western city will be erecting religious 
educational schoolhouses across the street from the public school ·, 
buildings. Into these will come thousands of boys and girls, 
during regular school hours, for a part of their education. 
Cleveland will soon be enrolling 90 to 100% of the public school 
pupils in Protestant, Catholic, and Jewish schools built, not 
with money raised through taxation, but with funds obtained from 
public spirited Christian business men and women. In charge of 
these schools will be professionally trained supervisors and 
teachers. Tney will be paid the same high grade salaries received 
by public school teachers. They will render the same high type 
of service wo the community as do secular teachers today. The 
curriculum of study and expression will meet the needs of the 
pupils and make them real Christian citizens. 
Such is the need of Cleveland today. This need will 
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be met as soon as the citizens of that city realize the import-
ance and value of such a program of character building. Then~ 
and only then, will Cleveland begin to witness a decrease in 
juvenile crime. Then, and only then, will Cleveland have dug 
to the very rcot of the moral and social evil that is today its 
greatest problem and menace to future growth. What Cleveland 
can do, Boston can do, Chicago can do - all cities and towns 
in the country can do - if they will only get the vision. T~e 
Week-Day Schools of Religious Education cannot be isolated from 
the co rr~Q~ity. They are in it, of it, for it, and will be sup-
ported and influenced by the community. The schools will be more 
and more interdenominational in character, for only through such 
ean a community-wide program of moral and religious education 
be carried out. The week-day school movement came out of a de fin-
itely felt need in the minds and hearts of p~rents, pastors, 
school authorities, and community leaders. It is not an isolated 
movement but one that is closely related to the moral tone of 
the community life, the State life and the life of the nation. 
It is only when t he Church and the State cooperate with the Home 
in reconstructing a program that will give c.the child an adequate 
education, both secular and religious, that they can claim to 
be functioning to the highest degree, in the making bf Christian 
manhood and womanhood. 
CONCLUSION 
CONCLUSION 
It has been the purpose of 6his thesis to show that 
upon no one institution: the state, the home, the school, or 
the Church should all the blawLbe placed for the past and pre-
sent crime situation. They are all at fault, and they must bear 
the r~sponsibility together. No increaso in the police force, 
n~ew statutes, no prison reform systems, no new methods of pro-
bation will ever stop the flow of young men into the dock. 
The answer· lies in a program of moral and religious 
education large enough, and worthwhile enough, to challenge th~ 
thinking and action of, not only American leaders, but th~ rank 
and file of fathers and mothers, throughout the length and bread-
th of this land. The place of the home, in the formation of con-
duct standards, is becoming less and less prominent, and the in-
culcation of moral and religious prin~iples has been left to 
systems of education outside the home. As has been pointed ·out, 
the Church has not been able to meet this need, and the State 
and the School can do so only in a very meager way. 
The Church and the Home must be the two great in-
stitutions working together in the community to kill the crime-
germ, rather than deal with the effects of the disease. The 
work of the Home and Church is in terms of forn~tion, while the 
efforts of the State are primarily along the lines of reformation. 
These two great institutions from which the life of the nation 
issues, can work hand in hand in rooting out the seed~ ·.of crime. 
It will not be an easy task. It will be greater than the abol-
ition of chattel slavery, or the bringing in or prohibition. 
(84 ) 
The one great agency which is coming into the lime-light today, 
backed by the combined efforts of the Church and the Home; the 
one agency, above all others, that will probably do most in the 
next quarter century to burn out, as with radium, the cancer, 
which is eating into the very vitals of the American nation, is 
the Week-nay School of Religious Education. 
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One of the big handicaps under which schools of week-
day religious education are working now, and will work possibly 
for the next ten years, is the lack of trained leadership. Men 
and women are badly needed wbo:: are technically and professionally 
fitted for the tasks of building curriculum, administering school 
problems, and teaching in such a way as tp put emphasis where it 
belongs. It is not enough to know and to be able to do, one 
must become; for knowledge and s~111 without character counts 
for little. 
There has never been a time when schools and colleges 
need more than now, to consider the real fundamentals of edu-
cation, for "character is higher than intellect" and the soul 
shall never die. Teachers of Moral and Beligious Education 
will in the future place the emphasis where it belongs on the 
things which make for tight, noble, Christian character. To 
this end great professional schools of religious education will 
be raised up, such as there is today: in that pioneer school, 
Boston University School of Religious Education and Social 
se~ice, to train leaders for the Week-Day Schools of the Nation. 
Just as fast as susch a school, and scores of others which will 
be founded all over this country, can send out graduates to sup-
ervise and teach great principles of morality and. religion, so 
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as to make them vital in the lives of the youth of the land, will 
the nation see the dawn of a new day and the effectual checking 
of delinquency. Then it will be that there will rise up, because 
of the week-day movement, backed by the home and the church, gen-
e r ations of men and women, stalwart in cha~acter, loyal to great 
iaeals, thinking in terms of world brotherhood, and living lives 
of Christian service patteraed after that of the Man of Galilee. 
COMPREHENSIVE SUMi\llARY. 
OOMPREtfEl'J SIVE SUMJ\f..ARY. 
Part I. THE CHA LLENGE. 
·Chapter I reviews and analyzes a recent report 
of the Children's Bureau of the United States Department of Labor 
regarding delinquency. The statement made by the report, that 
delinquency is on the down gra de is questioned. By an analysis 
of facts and figures given in this report an effort is made to 
refute the statement and show that such conclusions cannot be 
substantiated. The findings of the Institute of Social and Rel-
igious Research, The National Surety Company, and the New York 
State Insurance Commission as given in this same shapter, point 
to an increase in crime and delinquency. This conclusion is 
supported by three factors: 
A. A decrease in the age of criminals, 
in & single decade, from the late twen-
ties to the late teens and early twenties. 
B. Increasing inatabliity of credit in the 
United States caused by huge thefts. 
c. Upward trend in insurance premiums due 
to heavy los~es sustained by big business 
through large theft and robberies. 
In Chapter II, four agencies of responsibility 
foT the present Juvenile Delinquency situation are suggested; 
the State, the Public School, the Home, and the Church. The 
failure of each one is discussed in the light of their indi vid-
ual and collective obligations. 
(88 ) 
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I;ART II. PRESENT DAY EXPERI MENTS IN CHARACTER FORMATION. 
Chapters III and IV present two important experimsnts · 
in character building programs. Both are sectional in nature. 
"The Star Commonwealth" project is one of reformation: the making 
of character men out of delinquent youths of Michigan; while the 
Boston plan is the making of ~good citizens t hrough a =haracter 
educational program in the public schools. In Chapter V the in-
adequacy of the reformative experiment now being carried out at 
~'!'he Star Commonwealth" is pointed out. Its weakness lie s in its 
la_"ck of emphasis upon formation as a factor in character build-
•ng, to make reformation unnecessary. The Boston Character Build-
ing plan, while being of a formative nature, necessarily omits 
any religious instruction. It is shown that characater formation 
cannot be taught in a manner that will produce the highest type 
of citizenship, without the inclusion of religion. 
PART III a WE~K-DAY RELIGIOUS EDUCATION. 
The largest and undoubtedly the most keenly watched 
national program, planned to pr,oduce the highest type of Christian 
character among boys and girls of this country, is found in the 
Week-Day Religious Education Movement. Chapter VI sketches its 
history from its early beginnings. Chapter VII presents facts 
and figures from a recent survey in 15 States, and suggests the 
eventual effect of this movement upon the whole question of 
Juvenile Delinquency. 
The final chapter is the picture of the synthesis 
in a triadic dialectic. If in anology, the "Star Commonwealth" 
project be thought of as the thesis, and the Boston Character 
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Building Plan as the antithesis , then the synthesis is discovered 
in the Week-Day Schools of Religious Education, where Christian 
character :can be "caught" as well as taught, and where boy:s and 
girls and young people can learn to eXpress, in their everyday 
living, the highest ideals. Here is to be found the real and 
permanent antidote for Juvenile Delinquency. The value of 
such a program is being demonstrated in the city of Cleveland, 
where its wide-awake men and women are already fortifying their 
future citizens by a program of moral and religious education. 
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